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When using IRAs, students complete a written response to
a content-rich assignment that includes three components:

Insight, Resource, and Application.

Clarify your teaching purpose and
learning goals for the IRA

Identify the learning task’s underlying
problem and craft the prompt

Set assignment parameters
for completing IRA prompts

Develop a plan for learning
assessment or grading

Communicate assignment
instructions to students

Implement the technique

Reflect upon the activity and
evaluate its effectiveness




: CROSS
Step-By-Step Instructions w

In this section we provide you with guidance on each of the seven

steps involved as you consider this technique.

STEP 1: CLARIFY YOUR TEACHING PURPOSE AND LEARNING GOALS

This technique challenges students to 1) reflect upon and identify what they have learned,

2) connect what they have learned to their personal experience, and 3) search out additional
sources that deepen their knowledge or understanding of the content’s themes or information.
This is a flexible technique that can be used across many different disciplines and fields.

It can be used in conjunction with a reading assignment, lecture, or other class activity.

This technique engages students by challenging them to reflect upon what they have learned.
The activities can improve a student’s level of caring about the topic. All of the tasks associated
with this technique are deep learning strategies that help students not only to deepen their
knowledge of the content provided but also to improve their meta-learning skills.

IRAs create a written record of student ability to make application of recently received material

to new situations. This technique provides faculty with a document that they can scan relatively
quickly in an attempt to determine how well students have internalized and can extend their
learning. It is an alternative to longer and more extensive written responses to gathering
information about student ability to apply knowledge to new situations. This technique is perhaps
best used during a unit of instruction to help faculty ensure that students are understanding
course readings so that faculty can target their instructional activities to the students’ level

of need. Alternately, it can be effective at the end of a unit to document that students have
understood the information and can apply it to new and different situations.

STEP 2: IDENTIFY THE LEARNING TASK’S UNDERLYING PROBLEM
AND PROMPT

Because the IRA technique has set prompts, the goal of this step is to identify appropriate content
for the assignment.

STEP 3: SET ASSIGNMENT PARAMETERS

Determine how students should respond to the prompt, whether a single bullet point or sentence
or a fuller paragraph. Consider the following example:

* Insight (I): One-sentence bullet points that represent new understandings about the
meaning or nature of the reading's topic.

e Resource (R): One additional resource such as a book, article, website, film, or news
item that has similar thoughts, ideas, or themes that amplify the reading.

e Application (A): A sentence that relates the reading to an example from the student’s
current or past experience.

IRAs @
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STEP 4: DEVELOP A PLAN FOR LEARNING ASSESSMENT
OR GRADING

Create a system for scoring the responses to prompts, such as a simple tally (+/-) or a rubric.

If the latter, you should choose what you want to assess the results for, whether quality of
response, completeness of response, accuracy of response or other. You might use a rating scale
(e.g., 4=very high; 3=high; 2=low; 1=very low) to assess categories such the following:

e Insights: Clarity of the perception or understanding.
* Resources: Quality of the resource (academic vs. popular source).

e Application: Appropriate Fit of the reading to the experience.

STEP 5: COMMUNICATE ASSIGNMENT PARAMETERS TO STUDENTS

Create assignment instructions, perhaps on a handout or a presentation slide that asks
students to write a brief response that specifies the three components:

* Insights (I), Resources (R), Application (A).

STEP 6: IMPLEMENT THE TECHNIQUE

* Identify a unit of content that lends itself to learning activities required by this
technique.

* Create directions that ask students to write a brief response to the prompts.
For example:

> Insights (I): Write three one-sentence bullet points that represent new
understandings about the meaning or nature of the content.

»  Resource (R): List one additional resource such as a book, article,
Web site, film, or news item that has similar thoughts, ideas, or themes
that amplify the content.

»  Application (A): Write a paragraph that relates the content to an example
from the student’s current or past experience.

® Present the instructions, and provide students with time to work.

* Ask students to report out so that they can learn from each other.
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STEP 7: REFLECT UPON THE ACTIVITY AND EVALUATE ITS
EFFECTIVENESS

When reflecting on the activity and how effective it was, consider the following questions:

Did the technique match the course learning goals and objectives?
Did it meet my goals for this learning module?

Was it appropriate for the students?

Did the technique keep the students engaged?

Did it promote student learning?

Did it provide me with information about student understanding?

If you answer yes to all or most of these questions, next consider how you might improve

the activity for the next use.



Support Materials

The materials in this section are intended to help you with the process

of implementing this technique.

SCORING CRITERIA

Consider the example below to how you can assess each student’s IRA.

SAMPLE IRA SCORE SHEET

To score, use a simple +/-

CRITERIA

INSIGHTS Clarity of the perception or understanding.

RESOURCES Quality of the resource.

APPLICATION Appropriate fit of the content to the experience.

Alternately, use a more complex rating system, such as:
e 4 =very high
e 3 =high
e 2=low

e 1 =verylow

VARIATIONS AND EXTENSIONS

¢ Instead of using this SET in conjunction with a unit of content, use it to conclude
a more general unit of study or for other kinds of learning activities such as discussion
follow-up or video viewing.

* Use this technique within a face-to-face setting by having students bring their
written assignments to class and then exchange them with a partner. Give students
a few minutes to read their partner’s assignment, and then ask them to compare
and contrast their ideas.



: : CROSS
Online Adaptation M

This section is intended to help you with the process of implementing

and assessing IRAs in your online class.

HOW TO START

The best approach is to create an assignment in your course’s Learning Management System.

* Assign a reading that invites deep thinking, further research,
and creates a personal connection.

e Next, have students write and submit a three-component response where they:
> One: Identify insights from the reading.

»  Two: Share an additional online resource that addresses
the reading’s main theme.

> Three: Describe how the reading applies to their personal experience.
® You can also have students post their IRAs in a Discussion Forum,

allowing them to learn from each other.

In a Synchronous Videoconference: have students share and explain their IRAs either
to the whole class or smaller groups in a breakout room.

IRAs @



lechnique lemplate

Following are two templates to assist you as you think through how
you might implement this technique in your own class. The first is a
completed template, providing an example of how a Professor adapted
IRAs in their course, Public Health Nursing. The second is a blank

template for you to fill out to tailor this technique for your course.



lechnique lemplate

Sample IRAs Completed Technique Template:

Content from Learning Assessment Techniques: A Handbook for College Faculty

Public Health Nersing

Course Name

COURSE CHARACTERISTICS

What are the situational factors that impact this course? For example, is it on campus or online?
How many students? Is it lower division or graduate? Are there student attributes such as attitudes,
prior knowledge, reasons for enrolling, and so forth that should be taken into account as you

consider this technique?

-

N

THS is an wpper level course offered in a A/L()‘S/nﬂ program at a /arﬁe
state L{n/‘VerS/‘Z‘y. 4///‘0)(//)7&&9/}/ 20 Students Z‘ypl‘ca//y enrol! in the

CourSe.

\

J

STEP 1: CLARIFY YOUR TEACHING PURPOSE AND LEARNING GOALS

Why are you choosing this technique? What do you hope to accomplish?

-

The Professor of this course was concerned that students

eere only PMemorizing information #or guuzzes and tests rather
than /earn/ng at a deeper leve/ Zo c;p/?/y in their feldure careers. The
Professor developed a /earn/ng 30@/ 2hat student's woceld be able to
apply basic theories and principles wsed in nar&‘ng adrumstration o
recw situations. The Protessor decided o implement IKAs 2o help
students achieve 2his goal and lo felp fer assess fow cwell they
had acAieved iZ.

\




STEP 2: IDENTIFY THE LEARNING TASK'S UNDERLYING
PROBLEM AND PROMPT

What is the question you want learners to address, or problem you want them to solve?

-

N\

The Professor assigned an ardicle about Lecin's Force Field
/4}7@/}/5/5 . In brief] Lecoin sUggests that lo understand what is
needed £or c/mnge, you exapune Che current state of affars, the
positive forces +or c/’lange (dr/\//ng Fforces), and the obstacles to
c/7an3e (reSira/h/hﬁ forces). She then lectured abocut non—copmpliance
» reporf/'nﬁ diseases. She Calked aboid the two kinds of forces that
infleenced ajenc/e\s‘ reporting, leading students 2hrough a force-Fleld
analysis of the situation.

J

STEP 3: SET ASSIGNMENT PARAMETERS

What are the assignment logistics? For example, will this be assigned individually or is
it group work? How long will the assignment take? Will students be submitting a product?
What materials, resources, or additional information do you anticipate needing?

-

The Professor deterrined that she would ask students Zo complete
the assignrrent individeally wsing complete sentences. They worild

have Cime betiween class SesSsSions to do the work.

~




STEP 4: DEVELOP A PLAN FOR LEARNING ASSESSMENT
OR GRADING

If you decide to assess learning, how will you determine that learning has occurred? For example,
will you use a simple +/check/- grading system? If you use a rubric, will you use an existing one or
create one? What will be your criteria and standards?

[ )

She decided o wse a \5//)7//3 p/aS oF APUNUS qpproach £or aSSeS\S/ng

the /e.arn/ng and that ¢ woelld count as part of the Students
parz‘icfpaz‘/on 3rade.

N J

STEP 5: COMMUNICATE ASSIGNMENT PARAMETERS TO STUDENTS

How will you communicate assignment parameters to students? For example, through a handout?
A prompt on a presentation slide? Assignment instructions in your online course?

4 )
She created a handowd that owd/ined Zhe \Specf# cs of the TKA

assighment, suqgesting Lhat they provide one Sentence #or each of

2he prompts:
Newo perceptions or wnderstandings ( In5{9/7d5>,
A resource they have found that amplifies the reaa//ng‘s 2hermes
or information (Resources), and
An example From the student's personal experience that relates

o the reading (Application.




STEP 6: IMPLEMENT THE TECHNIQUE

How will you adapt steps/procedures for your students? Are there any additional logistical aspects
to consider?

[ )

The Professor allowed students 2o COmp/efe Zheir responses as

homewoork. then they came o class the next day, she Zook wup the

responses and scored therr.

N J

STEP 7: REFLECT UPON THE ACTIVITY AND EVALUATE ITS
EFFECTIVENESS

Note: This step will be completed after you have implemented the technique.
Did this technique help you accomplish your goals? What worked well? What could have been
improved? What might you change if you decide to implement the activity again?

4 )
She provided individuals coith scores, but she also aqgreqated

information across cateqories. tWhen looking across cateqories,
she Ffound Chat most students were able to link the concert

Zo addidional ardicles. She foind that Some had trowble coith
application, bud that most students had Crowdble with InSIgHLS.

She talked with the class about why Chis »1g/t be, and through
discussion deterrined that students needed addidional coork on deep
reading of” materials. She planned future instructional activities that
helped them focus on critical reading of texts.
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This template is intended for use when planning to implement IRAs in your
class. Fill in the blanks below, and use the information provided elsewhere in

the Instructor’s Guide to assist you in your thinking.

Course Name

COURSE CHARACTERISTICS

What are the situational factors that impact this course? For example, is it on campus or online?
How many students? Is it lower division or graduate? Are there student attributes such as attitudes,
prior knowledge, reasons for enrolling, and so forth that should be taken into account as you
consider this technique?

[ )

N J

STEP 1: CLARIFY YOUR TEACHING PURPOSE AND LEARNING GOALS

Why are you choosing this technique? What do you hope to accomplish?

[ )




STEP 2: IDENTIFY THE LEARNING TASK'S UNDERLYING
PROBLEM AND PROMPT

What is the question you want learners to address, or problem you want them to solve?

-

N\

STEP 3: SET ASSIGNMENT PARAMETERS

What are the assignment logistics? For example, will this be assigned individually or is
it group work? How long will the assignment take? Will students be submitting a product?
What materials, resources, or additional information do you anticipate needing?

-




STEP 4: DEVELOP A PLAN FOR LEARNING ASSESSMENT
OR GRADING

If you decide to assess learning, how will you determine that learning has occurred? For example,
will you use a simple +/check/- grading system? If you use a rubric, will you use an existing one or
create one? What will be your criteria and standards?

[ )

N J

STEP 5: COMMUNICATE ASSIGNMENT PARAMETERS TO STUDENTS

How will you communicate assignment parameters to students? For example, through a handout?
A prompt on a presentation slide? Assignment instructions in your online course?

[ )




STEP 6: IMPLEMENT THE TECHNIQUE

How will you adapt steps/procedures for your students? Are there any additional logistical aspects
to consider?

( )

- J

STEP 7: REFLECT UPON THE ACTIVITY AND EVALUATE ITS
EFFECTIVENESS

Note: This step will be completed after you have implemented the technique.
Did this technique help you accomplish your goals? What worked well? What could have been
improved? What might you change if you decide to implement the activity again?

( )
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